Abstract
INTRODUCTION
orksheet is one of the medias for practicing in language studies that can be used to test and evaluate the students' ability in any topics they have studied. The use of wor-sheet is regarded as an important media for teachers because some books are not yet completed and facilitated with the various exercises. But unfortunately, some of teachers at junior and senior high school could not write any kinds of representative worksheet for their students. They do expect very much to the writer of a book. In other words, if there is no exercise in the book written, no extra practices given to the students. This is an irony! Actually, the available worksheet is expected to make several kinds of exercises for the students in order to know their understanding about the materials given. We may not only believe in the result of their oral test but also to believe in their ability on working with the worksheet. But, what and how does a good worksheet look like? It needs probably the long answer.
Talking about worksheet, there are several kinds of exercises could be written down on it. But the real forms should be conducted as well as possible to facilitate the students with good and various questions. Examples, True and False, Matching the word, Fill in the blank, Puzzle, Synonyms, Antonyms, and many others.
In this paper the writer is going to discuss about it more intensively and deeply in order to get a good understanding for writing students worksheet. Then, this paper will answer these questions: 1) How does the test difficulty look like? 2) How to define test specification? 3) What should we do in analyzing students' needs? 4) What to do in formulating material of a test? 5) How to write good questions? And 6) How to score the test?
The areas of discussion would be begun from the fundamental theoritical framework. Then the writer will give comment on each point based on his point of view. And, the focus of this W paper will be intended to the junior and senior high school teachers. It is also intended to the book writes who seriously focus on writing the wroksheet.
As part of an attempt to work out a set of sociolinguistics principles, or axioms, which sociolinguistics investigations should fllow, Bell (1976: 87-91) , drawing extensively on the work of Labov, has suggested eight as worthy of consideration:
1. The cumulative principle: the more that we know about language, the more we can find out about it, and we should not be surprised if our search for new knowledge takes us into new areas of study and into areas in which scholars from other disciplines are already working.
The uniformation principle:
the linguistics processes which we observe to be taking place around us are the same as those which have operated in the past, so that there can be no clean break between synchronic. 3. The principle of convergence: the value of new data for confirming or interpreting old findings is directly proportional to the differences in the ways in which the new data gathered; particularly useful are linguistic data gathered through procedures needed in other areas of scientific investigation.
The principle of subordinate shift:
when speaker of non standard variety of language are asked direct questions about the variety, their response will shift in an irregular way toward or away from the standard variety. 5. The principle of style-shifting: there are no single style speakers of a language, because each individual controls and uses a variety of linguistic styles and no one speaks in exactly the same way in all circumstances. 6. The principle of attention: style of speech can be ordered along a single dimension measured by the amount of attention speakers are giving to their speech, so that the more aware they are of what they are saying, the more formal the style will be. 7. The vernacular principle: the style which is most regular in its structure and in its relation to the history of the language is the vernacular, the relaxed, spoken style in which the least conscious attention is being paid to speech. 8. The principle of formality: any systematic observation of speech defines a context in which some conscious attention will be paid to that speech, so that it will be difficult, without great ingenuity, to observe the genuine vernacular.
TEST DIFFICULTY IN LANGUAGE TESTING
Flucher (2003) quoted that researching into task difficulty in speaking and listening tests has not used the classifications outlined, because they are related more to the classroom (to the kinds of interaction that promote learning) than the test. The former test expert, Swain (2001) has recently revisited the one, two and multi ways classification to argue that multi ways tasks can be used to provide score meaning on more complex constructs.
However, this does not mean that language testers shoud not frequently revisit the pedagogic literature for new ways of conceptualizing task difficulty in speaking and listening test. For examples, Pollit (1991) argued that in performance testing we make the assumption that all tasks are of equal difficulty, and suggested that performance test might be constructed of a sequence of tasks with increasing difficulty, in analogy with the high jump in athletics.
Skehan in Flucher (2003) has suggested that various (psycholinguistics) categories will affect the difficulty:  Familiar information: the more familiar the information on which a task is based, the more fluent the performance will be.  Structured tasks: where the task is based on a clear sequential structure there will be significantly greater fluency and accuracy.  Complex numerous operetions: the greater the number of online operations and transformation of material that are needed, the more difficult the task. This may impact upon greater complexity, but at the expense of accuracy and fluency.  Complexity of knowledge base: the more open the knowledge base on which a task draws, the more complex the language will be produced.  Differentiated outcomes: as a task outcome requires more differentiated justification, the complexity of the language will increase.
DEFINING TEST SPECIFICA-TIONS
In defining test specifications, Alderson et al. (1995:9) and Bachman and Palmer (1996:176) 
CONCLUSIONS
By following the rules above we do expect very much to be able to write a good worksheet for testing the students language mastery, especially in listening. But however, you may enrich your materials with any supporting various questions for the test. Something that you have to remember is to do peer collaboration with your friends. This can help you to check and recheck, or add it up with other opinions.
Here are the framework of designing students worksheet. 
